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 Steps in the Journey to 2014 
• Adopt District Big Ideas; Focusing the Work 
• Adopt District Competencies K-12 
• Supporting teacher expertise  
• Develop Grading Policies K-12 (4 years) 
• Improving the grading and reporting of student learning 
• K-12 Relearning and Enrichment Lab in all schedules 
• Reassessment at all levels with a plan 
• Professional Learning Communities (PLCs) using data cycles to 

create student achievement goals 
• Assessment focused on looking at student work (performance 

tasks) 
• Focused PD on Assessment Literacy 
• Creating pathways for learning 

 
 







The District Competencies are Student Learning 
Outcomes for grade-levels and courses. 

• Competencies are tracked and reported in the grading 
system.  

• Competencies are assessed using summative assignments 
that count for 90% of a student’s grade. 

• Competencies are used for setting goals for student 
achievement at the district, school, and classroom level. 

• Student evidence of competency K-12 is collected and 
reviewed as both a progression of learning and mastery of 
learning. 

  
  





Ground Level-Classroom Assignments 

• Purpose 
• Performance Standards for 

Competency 
• Work Study Practices 
• Skill by Course / Content Area 

Reporting More Information……………… 





Teachers attach standards 
to assignments 



Tracked Standards 



Tracked Competencies 



A Continuous Model of Assessment 
• Looking at learning within a continuum requires that the reporting of a grade for 

competency, reflect a trend of performance rather than the average of all 
performances.  

• This means that at the individual standard level students are evaluated based on 
evidence of their progress toward meeting the standard. The system recognizes 
that assessments at the start of a school year are reflective of learning new skills; 
the accurate measure of competency is how a student performs later in the year 
after the skills are practiced and fine-tuned.   

• Marzano uses the term “learning trend” to represent the learning that has 
occurred over time toward demonstrating competency or meeting a benchmark 
skill. 

• For a competency grade to be accurate it needs to be reflective of where a student 
is at the end of the learning experience. The difference in grading is moving away 
from averaging all grades in a year to focusing on the most current grades a 
student has earned.  



The comparison is….. 
• Averaging: For the child below, the average rubric score is 3.0. Since the first score of 2.0 was 

much lower than the later scores, it pulled down the average.  The child has gained a 
considerable amount of knowledge from the first to the last assessment, but this is not 
considered in an average. 

 Vs. 
• Learning Trend: By measuring the “learning trend” the child was not penalized since he or 

she was still learning the concept on the first assessment.  The “learning trend” measures the 
learning from the first to the last assessment and shows the child’s rubric score as 3.5.  The 
rubric score of 3.5 best represents this child’s learning and the average underestimates this 
child’s learning. 

 



Competencies in the Grade book 















Performance Tasks/Assessments 
• Creating a climate for performance tasks/assessment 
• Identifying the “target” Performance 

Tasks/Assessments for PACE ELA-MATH-SCIENCE 
• Developing a template for alignment 
• Creating entry points for all content areas and topics 
• Creating entry points for personalized learning 
• Submitting tasks for review (student work) timing? 
• Work Study Practices 

 



 
Determining Competency 
Step 1: Analyze Student Work for Completeness 
 
• Assure that there is sufficient evidence for each of the 

competencies. 
• Gather additional evidence as needed. 
 
Key questions to consider: 
▫ What is a body of student work? 
▫ How does the evidence align with the standards and the content 

strands? 
▫ Is the body of evidence complete? If not, how will you collect 

what you need? 



 
Determining Competency 
Step 2: Analyze the Student Work for Quality 
 • Analyze the quality of student work across the reporting period using content area 

curriculum embedded rubrics as appropriate.  
• Teachers and grade level teams have developed rubrics that provide a continuum 

of expectations for students that identify what evidence a student should 
demonstrate to be meeting the standard.  Additionally, the rubrics provide what to 
look for if students are exceeding the standard. 

• At the end of a reporting period, organize and synthesize these assessments to 
determine the proficiency level for each reporting competency. 

 
Key questions to consider: 

▫ What is the quality of the body of student work? 
▫ What parts of the body of evidence are proficient?  In progress? Limited 

Progress? Exemplary?  How do you know? 



 
Determining Competency 
Step 3: Analyzing Student Work for Competency Using Depth of 
Knowledge 
 • Analyze the quality of student work based on assessment questions that 

reflect a depth of knowledge of level 3 (Hess Rigor Matrix.) 
• Evaluate student work to attain competency based on pathways for 

learned designed by students and monitored by teachers. 
 
Key questions to consider: 

▫ Does the work sample provide sufficient evidence that the student can transfer 
their competency to future work? 

▫ What different pathways can a student take to achieve competency? 
▫ Does the student demonstrate competency in varying tasks? 
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