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Steps in the Journey to 2014

* Adopt District Big Ideas; Focusing the Work

e Adopt District Competencies K-12

e Supporting teacher expertise

e Develop Grading Policies K-12 (4 years)

* Improving the grading and reporting of student learning
e K-12 Relearning and Enrichment Lab in all schedules

* Reassessment at all levels with a plan

e Professional Learning Communities (PLCs) using data cycles to
create student achievement goals

e Assessment focused on looking at student work (performance
tasks)

* Focused PD on Assessment Literacy
* Creating pathways for learning
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Sanborn Regional School District Competency Connections

The District Competencies are Student Learning
outcomes for grade-levels and courses.

*» Competencies are trocked and reported in the STUDENT

District Competencies are
grading system. LEARNING aligned to State competencies
*  Competencies are gssessed using summative OUTCOMES that are aligned to the Common

assignments that count for 90% of @ student’s grade. Core tate Standards

*»  Competencies are used for setting goals for student
ochievement at the district, school, and clossroom

lewvel. i-_"_if
*  Student evidence of competency K-12 is collected and Content
reviewed as both @ progression of leaming and

mastery of learning. Competences

Performance Assessment for

competency Education PACE

®»  District Competencies
are the anchor standards
for the performance
tasks in PACE.

®  District pefformance
tasks are embedded in

District SMARTER

Competencies Lredilia B2l
SBAC

: |
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®  District performance T aligned to the Comman
tasks are used to Core State Standards
measure and f'm:lnfta-r NH ®  The 5BAC is aligned
s:ff.'n'e.*nr leaming. Work with the Common
®  District performance District Work Study Practices are Core 5tate Standards.
tasks are used to Study aligned with the State practices. ®  The SBAC is used to
demonstrote student Practices | ¢ Work Study Proctices are measure and monitor
growth for e ,,_‘_‘____'___.f"‘ tracked and reported in the student leaming.
accountability purposes. grading system. »  The SBAC is used to
*  Summative assessments demonstrote student
include expectations for work growth for
study proctices. accountability
purposes.




The District Competencies are Student Learning
Outcomes for grade-levels and courses.

e Competencies are tracked and reported in the grading
system.

e Competencies are assessed using summative assignments
that count for 90% of a student’s grade.

e Competencies are used for setting goals for student
achievement at the district, school, and classroom level.

e Student evidence of competency K-12 is collected and
reviewed as both a progression of learning and mastery of
learning.




vearning For AJ;

1. | Competencies encompass the most enduring learning goals that educators
should be consciously teaching and scaffolding so that students graduate
equipped with the knowledge and skills they will need to succeed in every area

of adult life.
Content Performance

" " " Fn s i 5 2. | Standard: a general statement that describes what and/or how well students
Al MWt Descpbonsiaf hov:good = Competencies are expected to understand or perform.
good enough |

.................. 3. | Performance Indicators: The fundamental building block of an academic

l l standard; learning goal.

4. | Performance Standards: How well students are expected to demonstrate

knowledge and skill; performance expectations.
. Benchmarks, Indicators,
Standards, Expectations, Achievement Charts, Learning 5. | Rubric: A set of guidelines/checklist for assessment that state the characteris-
Outcomes, Learning Results Continuums l'IE:S. and/or dimensions being assessed with clear performance criteria and a
rating scale.

v 6. | Formative Assessment: Assessment FOR learning; designed to provide direc-
tion for improvement and/for adjustment to a program, individual students or
for a whole class.

Assessment =P | Common Assessments A _ ; i
7. | Summative Assessment: Assessment OF learning; designed to provide infor-
‘ ‘ mation about a student’s achievement at the end of a period of instruction.
i Collaborative Pl ! 8. | Common Assessments: Assessments based on carefully selected goals or
TaSkS SCO r|ng Tools oTaborative Tanning standards; common pacing is a prerequisite for common assessments; (Dufour
Commeon Instructional PE. 55)
[ PP Pacing
EWhat students can do to demon- ET‘“"S for measuring perfor- Common Tasks, 9. | Balanced Assessments: An assessment strategy that recognizes no single as-
| strate they have met the stand- || mance | Common Scoring Tools sessment yields the comprehensive results necessary to inform and inform
ards? *  Check lists practice; multiple measures of student achievement including both formative
[ Selected Response | Rubrics and summative assessments create a balance.
{» Constructed Response Continuums
‘s  Performance Tasks Learning Progressions
| | 4 I 10. | Collaboration: A systematic process in which people work together, interde-
#* Personal Communication e } : Bk E
pendently, to analyze and impact professional practice in order to improve

| quizzes
{» Projects

’ Paper-and-pencil tests/ | RE PORT CARD individual and collective results.




Ground Level-Classroom Assignments

Reporting More Information..................

* Purpose

e Performance Standards for
Competency

* Work Study Practices
e Skill by Course / Content Area




u-_—* Home |/ | Gradebook Grid :E%dec Grades Assessments F'.El:lﬂrtﬂ )p Options .:, Manage Devices
| Assignment Marrative Assessment Standards Import Scores Classes
Class 1st-READING

Description Example Reading Assessment Grade 3
Grading Scale Rubric -
Category Summative -

Date Assigned Thu 2/28/2013 [ |

Date Due Fri 3/1/2013

Max Value 4

Weight 1

Extra Credit [ ]

Private [l

Type ) Formative

@ Summative
*) Diagnostic



Assignment MNarrative Assessment sStandards Import Scores Classes

selected:
Description
[+ 3.RF_3: Reading Foundational Skills: Phonics and Word recognition: Know and apply grade-level
[+ 3.Rl4: Reading Informational: Craft and Structure: Determine the meaning of general academic a
[+] 3.RL7Y: Reading Informational: Integration of Knowledge and Ideas: Use information gained from ill

Teachers attach standards
to assignments

dwailable:
Description

3.RF._4: Reading Foundational Skills: Fluenc
3. RI.1: RI: KID: Ask and answer guesti
3.RI.2: RI: KID: Determine the mai
3.RI.3: RI: KID: Descrnibe the tionship between a senes of historical events, scientific ideas or

o supp
to demonstrate understanding of a text, referring expli

ea of a text; recount the key details and explain how they «

3.RI.5: Reading Informational: Craft and Structure: Use text features and search tools (e.g., key
3.RIl.6: Reading Informational: Craft and Structure: Distinguish their own point of view from that of
3.RIl.8: Reading Informational: Integration of Knowledge and ldeas: Describe the logical connectio
3.RI1.9: Reading Informational: Integration of Knowledge and Ildeas: Compare and contrast the mo
3.RI.10: Reading Informational: Range of Reading and Level of Text Complexity: By the end of the
3.RL.1: Reading Literature: Key Ideas and Details: Ask and answer questions to demonstrate un
J3.RL.2: Reading Literature: Key ldeas and Details: Recount stories, including fables, folktales, ar
3.RL.3: Reading Literature: Key ldeas and Details: Describe characters in a story (e.g.. their trait
3.RL.4: Reading Literature: Craft and Structure: Determine the meaning of words and phrases as
3.RL.5: Reading Literature: Craft and Structure: Refer to parts of stones, dramas, and poems whn
3.RL.6: Reading Literature: Craft and Structure: Distinguish their own point of view from that of the

|D000000000CO00000C0

3.RL.7: Reading Literature: Integration of Knowledge and ldeas: Explain how specific aspects of i



st-HOMEROOM,.. | 1st-MATHEMATICS | 1st-READING 1st-5CIENCE | 1st-50CIAL 5TU... | 1st-SPEAKVIEW...|  1st-WRITING

~ Standards - Level 3 =
J.RF.3: Reading|3.RF.4: Reading| 3.R11: RL KID: |3.R12: Rl KID: 3.RL3: REKID: 3.Rl4: Reading |3.RL5: Reading |3.RL5: Reading

) Foundational | Foundational | Askand Determine the Describe the  Informational Informational | Informational:
Name {LESL F”St} Skills: Phonice | Skills: Fluency: | answer main idea of a  relationship Craft and Craft and Craft and
1 3 44 44 g A 44 3674 3674 354
2 5 34 34 3.2\ 34 3334 3334 354
3 5 4% 44 338 ° 34 3334 3334 3754
4 5 34 34 3134 25" 3474 3474 354
d = 4* 4* 338 ° Tracked Standards 333° 375°
6 3 4t 4t 363" - s 3674 3754
7 4 38 38 275" 2" 267 % 267" 3¢
8 4 4" 4" 263" 28 267" 267 % 275"
9 = 4% 44 34 34 34 34 34
0 5 34 34 263 % 24 267" 267" 2754
1 3 34 34 288" 34 34 34 2754
2 5 34 34 3134 44 3334 3334 2754
2 . 1 B 74 2qar A 7 8 L 1 B 975 4




I-READING X I-SCIEMCE 1-SOCTAL STUD. . I-SPEAK-VIEW-
Leaming Standards - Competency -
Reading: Reading:

t, First) Informatiomal Literary Text

Word Reading

ldentification Foundational
Text and Yocshbulary | Skills

N

Tracked Competencies

I-WRITIMNG




A Continuous Model of Assessment

* Looking at learning within a continuum requires that the reporting of a grade for
competency, reflect a trend of performance rather than the average of all
performances.

* This means that at the individual standard level students are evaluated based on
evidence of their progress toward meeting the standard. The system recognizes
that assessments at the start of a school year are reflective of learning new skills;
the accurate measure of competency is how a student performs later in the year
after the skills are practiced and fine-tuned.

° Marzano uses the term “learning trend” to represent the learning that has
occurred over time toward demonstrating competency or meeting a benchmark
skill.

* For a competency grade to be accurate it needs to be reflective of where a student
is at the end of the learning experience. The difference in grading is moving away
from averaging all grades in a year to focusing on the most current grades a
student has earned.



The comparison is.....

* Averaging: For the child below, the average rubric score is 3.0. Since the first score of 2.0 was
much lower than the later scores, it pulled down the average. The child has gained a
considerable amount of knowledge from the first to the last assessment, but this is not
considered in an average.

Vs.

e Learning Trend: By measuring the “learning trend” the child was not penalized since he or
she was still learning the concept on the first assessment. The “learning trend” measures the
learning from the first to the last assessment and shows the child’s rubric score as 3.5. The
rubric score of 3.5 best represents this child’s learning and the average underestimates this
child’s learning.

4




DISTRICT-WIDE ELA COMPETENCIES [STATE OF NH]

High School Grades 9-12
Reading Writing Language Speaking & Listening
Readand comprehend Interpret, analyze and Preduce clear and Conduct short and sustained  Demonstrate Initiate and participate Present information,
complex literary and evaluate complex literary  coherent writing for a research projects based on command of the effectivelyin a range of findings, and supportive

informational texts

and informational texts.

range of tasks and

focused questions,

conventions of

discussions, responding

evidence, conveying a
clearand distinct

independently and pUrposes. demonstrating understanding  standard English thoughtfully to diverse
proficiently. of the subject under grammar and usage  perspectives and perspective.
investigation. when writing or expressing ideas clearly
speaking. and persuasively.

Middle School Grades 6-8

Read and comprehend
complex literary and

Interpret, analyze and
evaluate complex literary

Preduce cear and
coherent writing for a

Conduct short and sustained
research projects based on

Demonstrate
command of the

Initiate and participate
effectivelyin a range of

Present information,
findings, and supportive

informational texts and informational texts. range of tasks and focused questions, conventions of discussions, responding evidence, conveying a

independently and pUrposes. demonstrating understanding  standard English thoughtfully to diverse clearand distinct

proficiently. of the subject under grammar and usage  perspectives and perspective.
investigation. when writing or expressing ideas clearly

speaking.

Elementary School Grades K-5

and persuasively.

Understand and Read, comprehend, Read, comprehend, Produce clear and coherent Demonstrate command of the Initiate and participate effectivelyin a
demonstrate working interpret, and analyze interpret, and analyze writing for a range of tasks conventions of standard English range of discussions, responding
knowledge of concepts literary texts information texts and purposes. grammar and usage whenwriting  thoughtfully to diverse perspectives and
of print, the alphabetical independently and independently and or speaking. expressing ideas clearlyand

principle, and other basic  proficiently. proficiently. persuasively.

conventions of the
English writing system.

e

Competencies in the Grade book




HApplications of Social
Studies Processes,

DISTRICT-WIDE SOCIAL STUDIES COMPETENCIES
District K-12 Social Studies Competencies

Civic Engagement

Civics and Government

Economics

Geography

History

Enowledge, and Skill

Collsboratively and
independently, research,
present, and defend positions
on societal issues, trends, and
events by developing and
madifying research questions
and selecting, evaluating, and
synthesizing information from
multiple and varied resources.

Develop anddefend positions
on issues and events, using
evidence from research
gathered from a variety of
SOUrCES.

Independenthy ressarching and
gathering information from
VEroUs resources. Ask
questions, analyze information
and evaluate sources for
effective supportas students
develop historical, geographica,
and cultural perspectives.

Develop and presentressarch-
based projects which synthesiz
information from multiple
resources

5Select, plan, andimplementa
civic action or service learning
project based on a community,
school, state, national,
international asset or need and
evaluste the projects
effectivensss and civic
contribution.

Dewvelop, implementand evalusts
a civic or senice learning project
based on a local, national, or
global issue.

Identify the needs of the local
and national community and
creste 2 plan, and take actionto
solve the problem.

Students examine how they can
actively improve and solve
problems their classroom, schoal,
or local community.

Apply understanding of idesls and
purposes of founding documents,
the principles and structures of
constitutional governmentin the
united States and American political
system to analyze theintzrpersonal
relationships among civic,
government, and politics inthe past
=nd present.

Assess personal, national, and
global economic decisions using
principles and processes of
personal economics, the
interaction of production,
distribution, consumption and
the role of markets invarious
economicand paolitical systems.

High School 9-12

Use evidence from founding

documents, principles and structures

ofthe constitutional government
and political system in America to
analyze relationships between
citizens, governments and politics
over time.

Aszess personal, national and
global economic decisions using
principles of various economic
and political systems.

Middle School Grades 6-B

Distinguish the similarities and

differences of government past,
present, =nd globally through the
use of primary sources. |[dentify the
shifting role of governmentthrough
history 2nd apply an understanding
ofthe American political systemto
both global and andent civilizations.

Gain a basic understanding of
economicsystems and the roles
they have played on past,
present, and global events.

Elementary School Grades 3-5

Understand why sodety needs rules,
laws and government. Examine
responsibilities of citizens at the
lacal, state, ornational level.

Demaonstrate an understanding of

the foundational concepts of
ECONOMics.

Elementary School Grades K-2

Anzlyze the physicl, human,
and environmental geography
of United States and various
regions of the world to
evaluate the interdependant
relztionships and challenges
facing human systems inorder
to solve problems and make
decisions inthe past, present,
and future.

Analyze how geography
sffects the interdepende nce of
human societies and
civilizations, and solve issues
related to geography.

Identify how paolitical, physica,
environmentzal, and human
geography impacts the past,
present, and futureworld.

Anzlyze maps to understand
the waysin whichgeogrm=phic
featuresinfluence lifein New
Hampshire and the United
States.

Apply and demonstrate
knowledge of major eras,
enduring themes, turning points,
and historical influences to
anslyze the forces of changein
the community, the state, the
United 5States, and the world.

Demonstrate and apphy
knowledge of major eras, themes
and historical influe nces, and
anzlyze how they affectthe
community, the state, the United
States and the world.

Focus on the impacts of historical
eventsand itsinfluencas over
time through an investigstion of
turning points and key fisures.
Anzlyze primary sources with
increasing

Apply and demonstrate
knowledge of major eras,
individuals and/or groups who
have profoundly affected lifein
the United States.

With supportdevelop and Students examine how they can Examine and compare rules and Distinguish betweenneeds and Understand thatmapsare an.~ Apply and demaonstrate

present research-based projects actively improve and solve responsibilities as members ofa wiantsin order to apply toolsthat convey informstion.  knowledge of events, individuals,
which synthesize information problems intheir dassroom, community. understznding of how these are and groups that affect the

from multiple resources. school, or local community. met withina community. community




Work Study Practices

o
i? The Key to Unlocking the Power of Competency Education

ELOs
DISTRICT rENDED
COMPETENCIES LEARNING
OPPORTUNITES
SMALLER
LEARNING PERSONALIZATION

AUTHENTIC
ASSESSMENT

COMMUNITIES

Work Study Practices

Communication Creativity Collaboration Self-Direction

Career Readiness College Readiness 21%t Century Citizenship




DISTRICT-WIDE WORK STUDY PRACTICES
STATE OF NEW HAMPSHIRE: WORK STUDY PRACTICES

COMMUNICATION CREATIVITY COLLABORATION SELF-DIRECTION
Use various media to interpret, question, and Use original and flexible thinking to communicate  Work in diverse groups to achieve a Initiate and manage my learning through self-
express knowledge, information, ideas, my ideas or construct a unique product or common goal. awareness, self-motivation, self-control, self-
feelings, and reasoning to create mutual solution. advocacy and adaptability as a reflective
understanding. learner.
Graduating seniors will be oble to demonstrate  Groduating seniors should be able to demonstrate  Groduating seniors will be able to Graduating seniors will be able to demonstrate
that they can: that they can: demonstrate that they can: that they can:
* Communicate effectively using muitipie * Think originally and independentiy * Contribute respectfully * Persevere in completimg complex,
muodaiities » Take risks * [isternand share resources and ideas challenging tasks
* [nterpret information using multiple senses * (Consider altermnate perspectives + Accept and fulfill roles * Use self-refiection to influence work and
* Demonstrate ownership of the work * [ncorporate diVErse rESOUrCES ® Exercise flexibility and willingness to goals
COMpPromise * Engage stakeholders to gain support

High School Grades 9-12 21°7 Century Skills

Effectivel Creatively Sclve Contribute To Their Self-Manage Their 4 Responsibly Use
b Y z I Produce Quality Work =P ¥

Communicate Problems Community Learning Information
Use various mediatointerpret, Use original and flexible thinking Workin diverse groupsto achieve a Initiste and manzge learning Recognize and produce workof  Demonstrate a proficency to
question, and express to communicate ideas or comman goal through se|f-aware nass, self- high quality effectively and ethically find and
knowledge, information, ideas, construct aunigue produc or mativation, self-control, seif- use information
feelings, and ressoningto solution advocacy and adaptability asa
creste mutual understanding reflective learner

Middle School Grades 6-8 General Learning Outcomes
Effectively Creatively Solve Contribute To Their Self-Manage Their Produce Quality Responsibly Use

Communicate Problems Community Learning Work Informaticn
Use various mediatointerpret, Use original and flexible thinking Waorkin diverse groupsto achievea Initizte and manage learning Recognize and producework  Demaonstrate a profidency to
question, and express to communicate idess or comman goal through se|f-awareness, self- of high quality effectively and ethically find and
knowledge, information, ideas, constructaunigue product or mativation, self-control, self- use information
feelings, and reasoningto solution advocacy and adaptability asa
creste mutusl understanding reflective learner

Elementary School Grades K-5 CA.R.E.S

COOPERATIOM ASSERTIOM RESPOMSIBILITY EMPATHY SELF- REGULATION/CONTROL
Works productivelyin agroup.  Showsinitiative and effort. Woaorks to the bestoftheir ability. Shows respect for others and their property.  Listens attentive by,
Diisplays 2 positive attitudes. Seekshelpwhenneeded. Completes assigned tasks. Shows respect for other's opinions. Fallows school and classroom rules.

Participates in class. Completes homework. Values the community of the classroom and Stays on task [stamina-perseverance).
The ability to demonstrate school. Demaonstrates self-control in structured settings.

creativity, cniticol thinking and
problem solwng strategies.



College and Career Readiness Anchor Standards for Reading

Key Ideas and Details - Literature & Informational Texts

to make logical inferences from
it; cite specific textual evidence
when writing or speaking to
support conclusions drawn from
the text.

Anchor Kindergarten Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
1. With prompting | 1. Askand answer 1. Askand answer 1. Askand answer 1. Refer to details 1. Quote
and support,ask and | questions aboutkey | such questionsas questions to and examplesin a accurately froma
answer questions details in a text. who, what, where, demonstrate text when explaining | text when
ahout key details in a when, why,and how | understandingofa | what the textsays explaining what
text. to demonstrate text, referring explicitly and when | the textsays
understanding of key | explicitly to the text | drawing inferences | explicitly and
details in a text. asthe basisforthe | fromthe text. when drawing
answers. inferences from
1. Read closely to determine the text.
what the text says explicitly and
Grade 6 Grade 7 Grade 8

1. Cite textual evidence to support analysis
of what the text says explicitly as well as
inferences drawn from the text.

1. Cite several pieces of textual evidence to
support analysis of what the text says
explicitly as well as inferences drawn from

the text.

1. Cite the textual evidence that most
strongly supports an analysis of what the
text says explicitly as well as inferences

drawn from the text.

Grade9 & 10

Grade11 & 12

1. Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the

text.

1. Cite strong and thorough textual evidence to support analysis
of what the text says explicitly as well as inferences drawn from
the text, including determining where the text leaves matters

uncertain.




GRADE THREE

LITERACY KNOW UNDERSTAND DO
COMMON CORE STAMDARDS
READING INFORMATION (Factual) {Conceptual) (Procedural, Application, Extended Thinking)
3.RL1: Ask and Make, test and revise predictions as they read
answer questions to Authors include key detailsin Usethe combination of explicitly statedinformation, and
demonstrate v Tnference informational texts which canhelp a background knowledge, to answer questions they have
_ v Prediction reader ask and answer guestions. as they read
understanding of a v Generalizations Goodreaders know a question is Demanstrate an understanding of the text when
text, referring v KeyDetails different from a statement and answering guestions about the text
explicitly to the text | Baikgraun dknawedge FEqUIres an answier, Refer explicitly to the text a3 a basis for answering
]

IDEAS & DETAILS

as the basis for the
answers.

Buplicithy stated information from the text

Goodreaders askquestions about a
tetto help betterunderstandthe
content within it.

questions about the text

Ask and answer questions to demanstrate understanding
of atest, referring explidtly tothe text as the basisfor
the anawers

3.R1.2: Determine
the main idea of a

text; recount the key
details and explain
how they support the
main idea.

Informational text (both literary nonfiction
and expository/technical texts)

Main topic

Key Details

Difference between the main topic and key
details

Informational text features andfor
structure(s) that help suggest main idea
Howto explain

Authars of informational text(s)
include key details in order to help
readers make meaning of the text,
Goodreadersuse key detailsin an
informational test to identify the main
topic,

Informational texts have a
pattern/plan as well as details which
can help a reader determing the main
ideas of informational text.

Determine the main idea of an informational text
Recognize how ideas are organizedin an informational
text

Describe or graphically represent the relationship
between mainidea and details,

Bxplain how the mainidea is supparted by key details
Determinethe main idea of a text and explain howitis
supported by key details




Sample Generic 4-point Informative-Explanatory Writing Rubric (Grade 3-5)

Score

Statement of Purpose/Focus and Organization

Development: Language and Elaboration of Evidence

Statement of
Purpose/Focus

Organization

Elaboration of Evidence

Language and Vocabulary

Conventions

The response is fully sustained and
consistently and purposefully fooused:

= controlling idea or main idea of a
topic is focused, clearly stated, and
strongly maintained

* controlling idea or main idea of a
topic is introduced and
communicated clearly within the
context

The response has a clear and effective
organizational structure creating unity
and completeness:

®

use of a variety of transitional
strategies

logical progression of ideas from
beginning to end

effective introduction and
conclusion for audience and purpose

The response provides thorough and
convincing support/evidence for the
controlling idea or main idea that
includes the effective use of
sources, facts, and details

= use of evidence from sources is
smoothly integrated,
comprehensive, and relevant

= effective use of a variety of
elaborative technigues

The response clearly and effectively

expresses ideas, using precise

language:

= use of academic and domain-specific
wocabulary is clearly appropriate for
the audience and purpose

The response demonstrates a strong
command of conventions:

= few, if any, errors are present in
usage and sentence formation

= effective and consistent use of
punctuation, capitalization, and
spelling

The response is adequately sustained
and generally focused:

. focus is clear and for the most
part maintained, through some
loosely related material may be
present

. some context provided for the
controlling idea or main idea of
the topic is adequate

The response has an evident
organizational structure and a sense of
completeness, though there may be
minor flaws and some ideas may be
lzosely connected:

®

adequate use of transitional
strategies with some variety
adequate progression of ideas from
beginning to end

adequate introduction and
conclusion

The response provides adequate
support/evidence for the controlling
idea or main idea that includes the
use of sources, facts, and details.

= spme evidence from sources is
integrated, though citations may
be general or imprecse

= adequate use of some
elaborative technigues

The response adequately expresses

ideas, employing a mix of precise with

more general language

= use of domain-specific vocabulary is
generally appropriate for the
audience and purpose

The response demonstrates an
adequate command of conwentions:

= sOme errors in usage and sentence
formation may be present, but no
systematic pattern of errors is
displayed

= adequate use of punctuation,
capitalization, and spelling

The response is somewhat sustained
and may have a minor drift in foous:

. may be dearly focused on the
controlling or main idea but is
insufficienthy sustained

. controlling idea or main idea may
be somewhat unclear and
somewhat unfocused

The response has an inconsistent
organizational structure, and flaws are
evident:

inconsistent use of basic transitional
strategies with little variety

uneven progression of ideas from
beginning to end

conclusion and introduction, if
present, are weak

The response provides uneven,

cursary suppoart/evidence for the

controlling idea or main idea that

includes partial or uneven use of

sources, facts, and details, and

achieves little depth:

= evidence from sources is weakly
integrated, and citations, if
present, are UNEVEn

= weak or uneven use of
elaborative technigues

The response expresses ideas

unevenly, using simplistic language:

= use of domain-specific vocabulary
may at times be inappropriate for
the audience and purpose

The response demonstrates a partial

command of conventions:

= freguent errors in usage may
obscure meaning

= inconsistent use of punctuation,
capitalization, and spelling

The response may be related to the

topic but may provide little or no focus:

. may be very brief

. may have a major drift

. focus may be confusing or
ambiguous

The response has little or no discernible
organizational structure:

few or no transitional strategies are
evident

frequent extraneous ideas may
intrude

The response provides minimal
suppaort/evidence for the controlling
idea or main idea that includes little
or no use of sources, facts, and
details:

= use of evidence from the source
material is minimal, absent, in
error, or irrelevant

The response expression of ideas is

vague, lacks clarity, or is confusing:

= uses limited language or domain-
specific vocabulary

= may have little sense of audience
and purpose

The response demonstrates a lack of

command of conventions:

= emors are frequent and severe and
meaning is often obscure

A response gets no credit if it provides no evidence of the ability to (fill in with any key language from the intended target).




Performance Tasks/Assessments

* Creating a climate for performance tasks/assessment

 |dentifying the “target” Performance
Tasks/Assessments for PACE ELA-MATH-SCIENCE

* Developing a template for alignment

* Creating entry points for all content areas and topics
e Creating entry points for personalized learning

e Submitting tasks for review (student work) timing?

* Work Study Practices



Determining Competency
Step 1: Analyze Student Work for Completeness

* Assure that there is sufficient evidence for each of the
competencies.

* Gather additional evidence as needed.

Key questions to consider:
= What is a body of student work?

= How does the evidence align with the standards and the content
strands?

o |s the body of evidence complete? If not, how will you collect
what you need?



Determining Competency
Step 2: Analyze the Student Work for Quality

* Analyze the quality of student work across the reporting period using content area
curriculum embedded rubrics as appropriate.

* Teachers and grade level teams have developed rubrics that provide a continuum
of expectations for students that identify what evidence a student should
demonstrate to be meeting the standard. Additionally, the rubrics provide what to
look for if students are exceeding the standard.

* At the end of a reporting period, organize and synthesize these assessments to
determine the proficiency level for each reporting competency.

Key questions to consider:
= What is the quality of the body of student work?

= What parts of the body of evidence are proficient? In progress? Limited
Progress? Exemplary? How do you know?



Determining Competency

Step 3: Analyzing Student Work for Competency Using Depth of

Knowledge
* Analyze the quality of student work based on assessment questions that

reflect a depth of knowledge of level 3 (Hess Rigor Matrix.)

* Evaluate student work to attain competency based on pathways for
learned designed by students and monitored by teachers.

Key questions to consider:

o Does the work sample provide sufficient evidence that the student can transfer
their competency to future work?

= What different pathways can a student take to achieve competency?
o Does the student demonstrate competency in varying tasks?
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