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We're committed to helping states and school8istricts desig
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outcomes and student achievér__‘.nent. »

Learn More

The National Center for the Improvement of Educational Assessment, Inc.

(The Center for Assessment) is a Dover, NH based not-for-profit (501(c)(3))
corporation. Founded in September 1998, the Center’s mission is to improve the
educational achievement of students by promoting improved practices in
educational assessment and accountability.
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@ Senver for
General Information & Zoom Protocols

* This webinar is being recorded and will be posted on the
Center’s RILS webpage: https://www.nciea.org/events/rils-
2020-implications-covid-19-pandemic-assessment-and-
accountability

* You can download this slide deck on the RILS webpage above
* Introduce yourself in the chat—your name and position
* Use the Q & A to ask questions at any time

@@ WWww.nciea.org 3
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Today’s Agenda

1:00 Welcome, introductions, Zoom and webinar protocols

1:05 Classroom Assessment Principles to Support Teaching and
Learning

1:10 Why Do High Quality Curriculum and Instructional Models
Matter Given the Classroom Assessment Principles

1:20 Applying the Classroom Assessment Principles
(Formative/Summative Classroom Assessment)

1:35 Panelist Remarks

2:05 Questions from participants (chat and live)
2:25 Closing

2:30 Adjourn
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s Center for
CQ} Assessment

Classroom Assessment Principles to
Support Teaching & Learning

Scott Marion, Center for Assessment
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7» Center for
C(\;ﬁ Assessment

Working from a Strong Foundation

* The Classroom assessment
principles to support teaching
and learning provide a useful
framework for designing high | 552 "%,
quality classroom assessments | g ————
and assessment systems e e

to Support Teaching and Leaming

Lommie A, Shepard, Blena K. Disz-Bilelho, Wilism R. Penus
Uinfvarsity of Colorado Bouldar

Scott F. Marion
Caortor for Ansossrmant
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7» Center for
C(\;ﬁ Assessment

The Principles Address Multiple Stakeholders

©®

* What should teachers and their
students do to enact assessment as
part of an equity-focused learning
culture?

 What can school and district leaders
do to support this vision?

* What can states do?

* What can measurement and subject-
matter experts do?

 What can teacher educators do?

RILS Remote classroom assessment .9/16/20
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@ S for
The Principles

e Conceptually, the Principles are as important for both in-
person and remote instruction

= Certain principles are likely harder to apply to remote
instruction than in-person

" On the other hand, remote instruction may offer
opportunities to more easily address other principles

* Let’s take a look at a few of the principles focused on:

= What should teachers and their students do to enact
assessment as part of an equity-focused learning culture?

©©® RILS Remote classroom assessment .9/16/20 9
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7» Center for
CQ; Assessment

Likely More Challenging in Remote Settings

__* Engage in instructional practices where students
B\l talk with each other around meaningful tasks —
L as a way to elicit and extend student thinking and
) ST . to help students learn to listen and support the
B 1ol W= development of each other’s ideas.

& I ° Value student ideas by presenting tasks in

" multiple modes and by using artifacts and other
representations to document their thinking and
learning.

While it is certainly possible to enact these principles in remote

settings, it requires more planning and effective technology to do so
©©® RILS Remote classroom assessmen t. 9/16/20 10
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@ S for
Potentially More Opportunities to Enact Remotely

* Recognize and build on the knowledge | "
and experiences that students bring from
their homes and communities.

* Ensure that authentic instructional and
assessment tasks are drawn from and
connect to life outside of school to
enhance both meaning and transfer.

Having students work remotely may make it easier to operationalize
these Principles because they involve connecting assessment to
students’ homes and communities

@@ RILS Remote classroom assessment .9/16/20 11
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A Center for
% Assessment

Intentionality!

 While the Classroom assessment principles to support teaching
and learning haven’t changed, we need to be more intentional

about implementation

* We especially need to consider whether
instruction and assessment are offered in-ten-tion
synchronously or asynchronously 0

—noun

* Brian, Carla, and Nathan will discuss many of purpose or attitude toward the
these applications shortly, but first Jeri will eHect of one’s actions or conduct
discuss the importance of high-quality
curriculum and instructional models in
supportmg assessment practices

©©® RILS Remote classroom assessmen t. 9/16/20 12
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s Center for
CQ} Assessment

Applying the Assessment Principles in a
Remote/Hybrid Environment: A Focus
on Curriculum and Instructional Models

Jeri Thompson, Center for Assessment
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@ Senver for
Curriculum

Curriculum describes the scope or breadth of the
content and the sequence for learning. Curriculum
provides the specificity and organizational
framework that creates coherence among the
standards, instruction, and assessment. Curriculum
also includes instructional materials and resources.

(p. 17)

See entire paper
here:

‘ (Marion, Thompson, Evans, Martineau, & Dadey (2019). A Tricky Balance: The
Challenges and Opportunities of Balanced Systems of Assessment

©©® RILS 2020 14
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: @ S for
Key Question o

What’s different about curriculum in a remote
environment?

Conceptual

©©® 15
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Curriculum Considerations in Hybrid and On-line @ gnerfor
Learning Structures

Sequence of

Student agency learning .
and O Personalized

social/emotional learning

well-being Curriculum O . experiences

Contextual
oConsiderations

Use of
Different use o (O technology,
of teacher O materials,
and student o and
time resources

@® RILS 2020 16
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7» Center for
CQ; Assessment

A Shift in the Instructional Model:

Face-to-Face Structures Hybrid and On-Line Structures
Robust back-and-forth Independent and personalized
discussions, group work, — learning experiences and
presentations, in-depth exploration
conceptual work
Immediate, real-time Review videos and articles multiple
engagement times; completion of assignments

in a personalized time and place

Use of visual cues and Innovative collaboration
immediate interaction

Community and collaborative Online discussion forums for
explorations and investigations sustained and rich exploration

N AU
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What should district, school, and classroom G rr
educators focus on when reviewing curriculum
for the upcoming school year?

Ways in which the curriculum, instruction, and assessment should address new
content given students’ out of school time this past spring

The extent to which the curriculum be personalized

The degree to which technology is used to teach and learn the content along
with 215t century skills

The ways in which student agency and self-regulated learning can be
emphasized

©@®


https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/

O Senser o
Curricular Considerations...Not so different

Examine the enacted grade-level curriculum for: BIG @
|

* “Big ideas” of the content—rather than the bits and pieces of the content

* Evidence of high priority deeper learning expectations
o Does the content extend work from earlier grades?
o Does the context extend into future content?

o Does the unit help students deepen conceptual understanding and subject area
expertise?

o Which aspects of the curriculum can be embedded within the deeper learning
expectations?

* Assessments focus on the outcomes of readiness pre-assessments and formative
assessment process to determine student needs.

©©® RILS 2020 19
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: @ Sensrier,
Sequence of Learning

Shift from scope and sequence pacing guides to address V"’%};
new content with just in time instruction (rather than just ¥  ©®
In case |nstruct|on$ which combines unfinished learning

with new learning.

Use formative assessment process to determine the
degree students need just in time support.

For example, instruct students on fractions just prior to
teaching about slope.

©©® RILS 2020 20
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Personalized Learning, Technology, and @ Sener for
Social/Emotional Well-Being

Capitalize on students’ preferences, mterests and current experiences.

.............
Emgngmw,

S Y US| abooks

bravelhng e

reading; gﬂfﬁggfaphug

“""“"’*brekklng

Shift from a one-size-fits-all project to one in which students use various
“texts”, resources, and materials that are personalized and relevant to
them, allowing all students to engage in the learning process and
demonstrate what they know.

Use formative assessment process to determine knowledge of content,
engagement in materials, as well as social/emotional well-being.

©©® RILS 2020 21
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Use of Teacher and Student Time, Technology, @ Genter for.
and Student Agency

* Increased active learning by students and less direct
Instruction,

* Greater focus on 215t Century Skills—complex
communication, collaboration, critical thinking, and

 Stronger focus on student agency: goal setting, self-
assessment, peer-assessment.

Tl

©©® RILS 2020 22
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7» Center for
CQ; Assessment

Student Agency and Social/Emotional Well-Being

Scaffolding and supporting student agency and self-regulated
learning by providing students with:

" Materials that can be viewed or read asynchronously,

" Extra formative feedback and questions that allow for
multiple pathways,

" Opportunities to push students to articulate their thinking
and to compare solutions and strategies, and

" Supplemental conceptual understanding and language
supports for engagement in grade-level content.

e

©@®
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Curriculum, Instruction & Assessment

7» Center for
CQ; Assessment

Learning Goals and
Objectives

Teaching & Learning Feedback &
a—

However, when one aspect of the curriculum, instruction, and
assessment system changes, so will the others...

©©® RILS 2020
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s Center for
CQ} Assessment

Applying the Classroom Assessment
Principles in a Remote/Hybrid
Environment (Formative/Summative
Classroom Assessment)

Carla Evans, Nathan Dadey, & Brian Gong, Center for Assessment
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O Senser o
Defining Formative Assessment

“...a planned, ongoing process used by all students and
teachers during learning and teaching to elicit and use
evidence of student learning to improve student
understanding of intended disciplinary learning outcomes and
support students to become self-directed learners.”

Council of Chief State School Officers (2018, p. 2). Revising the Definition of Formative Assessment.
Retrieved from https://ccsso.org/resource-library/revising-definition-formative-assessment

©©® RILS Remote classroom assessmen t. 9/16/20 27
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G Spiertr
Connection to Classroom Assessment Principles

1. Clarifying, understanding, and sharing
learning intentions

Formative o |
assessment is th 2. Engineering effective classroom
d € discussions, tasks, and activities that elicit

same in principle, evidence of student learning

but ‘.jlffe.ren.t n 3. Providing feedback that moves learners
application in a forward

remote OI’. hybrid 4. Activating students as learning resources
learning for one another

environment. 5. Activating students as owners of their own

learning
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G Senverfor
What Differs in a Remote Context?

How teachers

What teachers How teachers collect evidence
ask students to interact with from and give
do students feedback to

students

@@ RILS Remote classroom assessment. 9/16/20 29
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7» Center for
CQ; Assessment

Some Overall Considerations

o

0

Instructional Student Environmental
Characteristics Characteristics Characteristics

The assessments are different because the instruction is different!

©©® 30
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Dimension

Instructional Characteristics

Student Characteristics 9

Environmental Characteristics °

Minor Instructional/
Assessment Shifts

Continuum

Major Instructional/
Assessment Shifts

31
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Dimension Minor Instructional/
Assessment Shifts
Instructional Characteristics
Type of remote learning Synchronous
Curriculum Minor (if any) changes to curriculum
scope and sequence
District policies Teachers can require students to use
webcam, submit AV files, etc.
Content area & learning Procedural knowledge
targets
Student Characteristics

Environmental Characteristics °

Continuum

Major Instructional/
Assessment Shifts

Asynchronous

Reduced or prioritized curriculum scope
and sequence

Teachers cannot require students to use
webcam, submit AV files, etc.

Hands on, interactive, lab-based teaching;
etc.

32
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Dimension Minor Instructional/ Major Instructional/

Assessment Shifts Continuum Assessment Shifts
Instructional Characteristics
Student Characteristics 9
Age/grade level of student Older students Younger students
Student readiness for online Student is technologically skilled, Student is not technologically skilled, self-
learning self-directed, and prepared/ directed, and/or prepared/ motivated to

motivated to learn online learn online

Environmental Characteristics °

33
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Dimension Minor Instructional/ Major Instructional/

Assessment Shifts Continuum Assessment Shifts
Instructional Characteristics
Student Characteristics
Environmental Characteristics °
Student access to technology Student has device and internet Student does not have device or internet
and internet access access
Work space and at-home Access to a quiet space, free from Shared, disruptive, and distracting work
support and environment distractions, with supportive and space, with little to no support or

informed adult assistance assistance 4
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Dimension

Instructional Characteristics

Type of remote learning

Curriculum

District policies

Content area & learning
targets

Student Characteristics

Age/grade level of student

Student readiness for online
learning

Environmental Characteristics G

Student access to technology

and internet

Work space and at-home
support and environment

Minor Instructional/
Assessment Shifts

Synchronous

Minor (if any) changes to curriculum

scope and sequence

Teachers can require students to use

webcam, submit AV files, etc.

Procedural knowledge

Older students

Student is technologically skilled,
self-directed, and prepared/
motivated to learn online

Student has device and internet
access

Access to a quiet space, free from

distractions, with supportive and
informed adult assistance

Continuum

Major Instructional/
Assessment Shifts

Asynchronous

Reduced or prioritized curriculum scope
and sequence

Teachers cannot require students to use
webcam, submit AV files, etc.

Hands on, interactive, lab-based teaching;
etc.

Younger students

Student is not technologically skilled, self-
directed, and/or prepared/ motivated to
learn online

Student does not have device or internet
access

Shared, disruptive, and distracting work
space, with little to no support or
assistance
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Minor Instructional/
Assessment Shifts

Profile 1

Instructional Characteristics

Type of remote learning Synchronous

Minor (if any) changes to curriculum
scope and sequence

Curriculum

Teachers can require students to use
webcam, submit AV files, etc.

District policies

Content area & learning Procedural knowledge

targets

Student Characteristics

Age/grade level of student Older students

Student is technologically skilled,
self-directed, and prepared/
motivated to learn online

Student readiness for online
learning

Environmental Characteristics G

Student access to technology Student has device and internet
and internet access

Access to a quiet space, free from
distractions, with supportive and
informed adult assistance

Work space and at-home
support and environment

Continuum

Major Instructional/
Assessment Shifts

Asynchronous

Reduced or prioritized curriculum scope
and sequence

Teachers cannot require students to use
webcam, submit AV files, etc.

Hands on, interactive, lab-based teaching;
etc.

Younger students

Student is not technologically skilled, self-
directed, and/or prepared/ motivated to
learn online

Student does not have device or internet
access

Shared, disruptive, and distracting work
space, with little to no support or
assistance 3
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Profile of Instructional, Student, and G e o
Environmental Characteristics

% Assessment

Minor

Instructional/Assessment

Shif

©@®

Major
Instructional/Assessment
Changes

Profile 1:
Asynchronous
instruction with older
students who are
technologically skilled
and have access to
devices and the
internet.

Formative Assessment:

* Teacher collects formative information after
instruction (i.e., student watching video) to
monitor/adjust instruction—the difference is the
use of online tools to collect that information and
give students back feedback
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Profile 1: Formative Assessment G Ganer o
Example—after instruction [HS SCI]

NGSS PERFORMANCE 1 L . SYNOPSIS
EXPECTATIONS BUNDLE Why Don't Antibiotics Work Like
Thcy Used To [v3.1] T'his high school unit on natural selection and evolution
and € starts out with students exploring the case of a young
Start rith students explori e case of a yc
i e P ACCESS ALL THE UNIT RESOURCES _ ] SF ] . 5
girl with a Jiff:-tlu'c:ttcning infection of pan-resistant
HS-LS4-4 HS-LS4-5 v3. 1 released June, 2018 S )
bacteria. This case sparks questions that lead them to
R 'm“'"'“"“'m““""" investigate the growing prevalence of such cases and
HS-LS3-1 HS-LS2-8 discrepancies between antibiotic use in their
communities and CDC recommendations. As they

develop a model to explain how bacteria populations
change over time, students expand their investigations to

look at whether similar population changes are A

occurring in a population of birds (Juncos).

Student Electronic Exit Ticket A

L]

Evolution Lesson 7

https://www.nextgenstorylines.org/why-dont-antibiotics-work-like-they-used-to

©©® 38
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A person takes a dose of antibiotics each day for 5 days. Which graph below shows the population of

; g Wh h rn in the graph ve?
harmful bacteria after a person completes a successful course of antibiotics, where a person has no e ihe pattan i thegaph ot chuse st

more harmful bacteria in them? ) The antibiotics kill all of the bacteria after multiple doses.
_) Graph A ) The antibiotics kill all the bacteria immediately when someone takes them.

) The antibiotics kill most of the bacteria after multiple doses.

What data do we need to collect to test whether antibiotics will kill bacteria in a Petri dish in the same

way we learned in class about how antibiotics work in people?

() GraphB ) Puta single dose of antibiotics in one Petri dish, and make observations for 1 day.
) Put a dose of antibiotics in a Petri dish every day for a week. Make observations each day.

) Put a dose of antibiotics in a dish every day for a week. Make observations each day. Have one Petri dish n..

Bacteria populations vary widely in individuals’ susceptibility to being killed by antibiotics. What is a
measure we could use to help us measure this variability?

() GraphC
' The proportion of bacteria in a given community that have different numbers of pores in their membranes.

The death rate of bacteria in a given community over time.

The reproductive rate of bacteria in a given community over time.

https://www.nextgenstorylines.org/why-dont-antibiotics-work-like-they-used-to
@@ RILS Remote classroom assessment. 9/16/20 39
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Qv; Center for
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Summative
Classroom

Assessment
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Summative Assessment: @ Gener for
From Face-to-Face to Hybrid and Online

Require students to make their
thinking visible in rich ways.

Responses are easily captured,
Some tasks can be  e.g., short answer prompts.
directly transferred

online. Hands-on activities can be

approximated online.

Can be done by a single
student on his or her own.
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EVOLUTION ASSESSMENT - SWALLOWS

Evolution of Swallows

In the 1970s along the I-80 highway in Keith County, Nebraska, drivers started noticing large numbers of
dead swallows on the road (Brown & Brown, 2013). This led to a 45-year long study on swallow roadkill to

figure out why this was happening.

Cliff Swallows traditionally built their nests on vertical cliff faces. However, with the expansion of roads,
they have adopted many bridges, overpasses, and culverts as their colonial nesting sites. Their nests are
grey or brown with openings at one end. Cliff Swallows zoom around in complicated aerial patterns to

catch insects for food.

Credit: ] Smith/ Wikimedia Commaons

Question 1.

Credit: wileydoc/pixabay

What do you think are some of the challenges for cliff swallows living in this new environment that did

not exist before the highway was built?

Profile 1: Summative
“Transfer” Assessment

‘/ Makes Thinking Visible

‘/ Easily Captured Responses

Hands-on Activities Limited
\/ to Generating Tables and
Graphing

‘/ Meant to be Completed
Individually

Evolution Assessment — Swallows from the NGSS Storylines Unit, Why Don’t Antibiotics Work Like They Used To*
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But just because a task can be used online doesn’t
meant it should.

The instructional context impacts both:

- what should be assessed and
- what assessment evidenced can be gathered.

©@®
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Summative Assessment

Instructional Context

Minor Instructional/
Assessment Shifts

Profile 1

Instructional Characteristics @

Type of remote learning Synchronous

Curriculum Minor (if any) changes to curriculum

scope and sequence

Teachers can require students to use
webcam, submit AV files, etc.

District policies

Content area & learning Procedural knowledge

targets
Student Characteristics e
Age/grade level of student Older students

Student readiness for online
learning

Student is technologically skilled,
self-directed, and prepared/
motivated to learn online

Environmental Characteristics o

Student access to technology Student has device and internet
and internet access

Access to a quiet space, free from
distractions, with supportive and
informed adult assistance

Work space and at-home
support and environment

aa aueam e au

Continuum

Learning Target(s)

Major Instructional/
Assessment Shifts

Asynchronous

Reduced or prioritized curriculum scope
and sequence

Teachers cannot require students to use
webcam, submit AV files, etc.

What do we want to
know about what

students know and can
do?

Hands on, interactive, lab-based teachi
etc.

Younger students

Student is not technologically skilled, self-
directed, and/or prepared/ motivated to
learn online

Student does not have device or internet
access

Shared, disruptive, and distracting work
space, with little to no support or
assistance

Note that we use the term learning targets broadly, meaning that guidance here applies regardless of whether or not
instruction aligns well with approaches like those outlined in Moss & Brookhart (2012). 2
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Summative Assessment

Learning Target(s) Assumptions

Place within Instruction

What do we want to
know about what

students know and can
do?

Access to Resources

Student Collaboration

Note: the above assumptions are meant to be illustrative examples. Likely there are a number of other assumptions made to
support any particular learning target. These assumptions can be seen as a generalization of the “conditions” for learning
targets described by Moss & Brookhart (2012).
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Learning Target

The student can apply
their understanding of
natural selection and
adaptation to explain a
new phenomenon.

©@®

<% Example Transfer Assessment

Assumptions

Instruction: End of Unit

Resources: Closed Book

Collaboration: Individual & Independent
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<% Example Transfer Assessment

Learning Target Assumptions

The student can apply their
understanding of natural Closed Book Open Book

selection and adaptation to

\ 4

\ g

identify & explain a new
phenomenon that

demonstrates population ~ Change instruction Change the
shifts explainable through & assessment assessment &
natural selection. context learning target

——
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s Center for
CQ} Assessment

Recap and Panelist Remarks

Will Lorié, Center for Assessment
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7» Center for
C(\;ﬁ Assessment

Brief Recap

* COVID-19 has not changed what
we consider to be good classroom
assessment principles

* Intentionality begins with
considering how curriculum can be
enacted in hybrid/remote contexts

e Curricular, instructional, student, and environmental dimensions
determine how much of a shift is required
* Hybrid/remote context affordances and limitations can

introduce shifts that affect assessment
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7» Center for
CQ; Assessment

Questions for the Panel

1.

What changes or shifts in your schools/districts that have helped teachers implement good
learning, teaching, and classroom assessment in hybrid/remote settings?

What enabled you to make those changes?

3. What are the biggest barriers you’ve faced in making these shift?

What advice would you have for other large or medium-size districts to help them implement
high-quality remote formative and summative assessment?

What might be some lessons about classroom learning/teaching/assessment from our current
hybrid/remote schooling reality that will inform practice after the pandemic?

Schools have been asking a lot of parents/guardians during COVID. How can we make caretakers
allies in schools’ implementation of good instruction/assessment practices, without
overburdening them?

What are some of the best practices for supporting high-quality formative and summative
classroom assessment in remote contexts for students with disabilities and English learners such
as the advice found in this NCEO brief?

@@ RILS Remote classroom assessment. 9/16/20 50
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G s
Perspective from Gwinnett County, GA Public Schools

Debbie Durrence, Ed.D.

= Chief Data Officer at Gwinnett County Public
Schools

Anna Mary Smith, Ed.D.

" Director, Elementary Language Arts at Gwinnett
County Public Schools
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Gwinnett County Public Schools

&
|

GWINNETT
COUNTY
PUBLIC
SCHOOLS
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7» Center for
CQ; Assessment

Quality-Plus Teaching Strategies

* Leadership

e
Problem- E':;Li‘;'lir:d ¢ Te a C h e r B e | i efs

Saolving Knowledge

Questioning

* Instructional Priorities

CCCCCC
FFFFFF
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7» Center for
CQ; Assessment

Assessment Practices

e Determine End Result
* Provide Options
* Focus on Students

 Share with Families
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7» Center for
C(\;ﬁ Assessment

Working Today for the Future
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@ S for
Perspective from Polk County, FL Public Schools

Kerri Foster, M.Ed.

" Curriculum Specialist—
Mathematics K-5

)?sk\\lﬁ \

)

i as
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Addressing Instructional Time from 4t Quarter

Center for
Assessment

* Review Fourth Quarter Standards by Grade Level
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Module 6
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HIGHLIGHTED MATH

Dates CONTENT STANDARD DESCRIPTION OF MODULE
PRACTICE
Through centers and student led activities, students
MAFS.K12.MP.6.1 MAFS.2.0A.2.2 should demonstrate addition/ subtraction fluency

March 4th — April 23

MAFS.K12.MP.7.1

MAFS.2.NBT.2.5

for numbers 0 — 100.

March 4th —
Mar 31° MAFS.2.MD.3.7
MAFS.K12.MP.1.1
April 15t - MAFS.K12.MP.4.1
April 215t MAFS.2.MD.3.8
April 22nd — Days intended for assessment and
April 23rd remediation/enrichment

In Module 6 of Second Grade students build upon
their foundation of time and money concepts.
Students will investigate how to tell and write time
to the nearest 5 minutes using various counting
patterns including skip counting on an analog and
digital clock. Students learn not only how to say the
correct time, but also to show and write the same
time in different ways (e.g., quarter of an hour, half
past, etc.). Students will solve one- and two-step
word problems involving dollar bills or coins using $
and ¢ symbols.
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Assessment

* Review Fourth Quarter Standards by Grade Level
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Module 7

HIGHLIGHTED MATH

Dates CONTENT STANDARD DESCRIPTION OF MODULE
PRACTICE
Through centers and student led activities,
April 24th — MAES.K12.MP.6.1 MAES.2.0A.2.2 students should demonstrate addition/ subtraction
May 28th MAFS.K12.MP.7.1 MAFS.2.NBT.2.5 | fluency for numbers 0 ~100.
In Module 7 of Second Grade students investigate
April 24th — MAFS.K12.MP.1.1 defining attributes of two-dimensional and three-
MAFS.2.G.1.1 dimensional shapes by describing, reasoning, and
May 4th MAFS.K12.MP4.1 )
decomposing shapes to make other shapes.
Students will partition rectangles into rows and
columns of same-size squares and count to find
MAES.K12. MP.1.1 the total number of them. Finally, students will
May 5th — R MAFS.2.G.1.2 partition geometrical shapes (rectangles and
May 26t MAFS.K12.MP.4.1 MAFS.2.G.1.3 circles) into halves, thirds, and fourths and
recognize that equal shares of identical wholes do
not need to have the same shape.
May 27th — Days intended for assessment and
May 28th remediation/enrichment
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QS fr
Addressing Instructional Time from 4t Quarter

* Review Fourth Quarter Standards by Grade Level

e Strategic Timeline \\

* Logical and Coherent

Third Grade

Due to the closure of school buildings last year, students may or may not have

received fullinstruction on several standards. Time has been allotted to address thess
CONTE NT STAN DARD standards in varfous modules. Resources for these prereguisite skills are awvailatle on

theHub in the module the standaord(s) appear.

MAFS.2.MD.3.7

Start Date:
August 27

Moduvule:
Module 1

Standards:
\ MAFS.2.MD.3.5

\ MAF5.2.G.1.3

Mumber Operations in
Bose 10 for Addition
and Suifroction

November 30™ Module 5

Number and
Cperations — Fractions
February 15 Module & [ MAFS.2.G.1.1

MAFS.2.G.1.1

Geometry and
February 8" Geometric \ MAFS.2.G.1.2
Meagsurement
April g™ Module 7 | MAFS.2.MD.3.7
Meosurement and

Data

©®
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QS fr
Addressing Instructional Time from 4t Quarter

* Review Fourth Quarter Standards by Grade Leve

* * . HIGHLIGHTED MATH
o Strateglc Tlmellne MoDULE 1 DATES " CONTENT STANDARD DescrIPTION OF MODULE
MAES.2.0A.2.7 Through centers an-:% student led activities,
. Aug3l=- MAFS.K12.MP.6.1 MAES.2 NET 2.5 students should continue to fluently add and
L Logl Ca | a n d CO h e re nt Sept 23 MAFS.K12.MP.7 1 TMARS 2612 subtract within 100 to build foundational
M—AF 53 NET.12 skills that lead to multiplication.
° Due to the closure of school buildings last year,
® P rov I d e Re S O u rC e S Aug 31:' MAFS.3.0A.4.9 students may or may not have received full
Sept 2 - instruction on MAFS.2.MD.3.8.
. Time has been allotted to address this standard
. Day A”Otment - e in this module.
= Sept 37— MAFS.K12.MP.1.1 In Module 1 of Third Grade students start b
RS oot 10 MAFS.K12. MP.4.1 MAFS 3 NBT.1.1 . e . v
3 -*- O a p <. k12 exploring and identifying arithmetic patterns
RN MAFSK14.MPS.1 (including in the addition table) and then
E 2 -E-_ : S hls s explaining the patterns using properties of
E : b 4 k! Septli“;— MAFSK12.MP.7.1 MAFS.2.MD.3.8 operations. Mext, students focus on fluently
[ . _E_ SRERE adding and subtracting within 1,000 to solve one-
8sm E and two-step word problems. Students achieve
? S '-é oy this fluency by applying strategies and algorithms
-E 2 < Sept 15t — MAFS.3.NBT.1.2 based on place value, properties of aperations,
E < Sept 22 MAF5.3.0A.4.8 and/or the relationship between addition and
subtraction. Students will learn to use place
value to round numbers to the nearest 10 or 100
Sept 23 This day is intended for assessment. and to explain the reasonableness of their
solutions.

©®


https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/

7» Center for
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Addressing Instructional Time from 4t Quarter

* Review Fourth Quarter Standards by Grade Level

e Strategic Timeline

. POLK COUNTY Grade 3 Prerequisite Skill(s) Resources
. L MoouLe 1
O I C a a n O e r e n Due to the ciosure of school buildings last pear, students may or may not have received ful
g Tirme hos been ailotted to address this standard in this medule.
Formatives, Instructionzl Tazks, and Centers for standard(s) is/are provided below.
L]
. Formative LT 2 £.4: Compute the value of any combination of coins Students write the total amount of maney
within one dollar. {MAFS 2. MD.3.B) |icoins) each parson has and must use the
correct symibol with each written amaount.
Formative Minety Nine Cants LT 2.6.4: Comnpute the valuz of any combinztion of coins Students consider the correct way to write
within one dollar, [MAFS.ZMD.3.E) ninety ning cents.
. D a A I I O t m e n t Formative Relating Coing LT 2 5.4 Compute the valus of any combination of coins Students are asked to relzte the values of
within one dollar. [MAFS.2 MD.3.E) pennies, nickels, dimes, and quarters o other
y LT 2.6.6: Relate the value of pennizs, nicksls, dimes, and coins and to the dollar.
quarters to other coins and to the dodlar. {MAFS.2. MD.3.5]
. I a S k S Instructional Back to school LT 2 6.5 Identify the value of coins and paper currency using Students will have to figure out how much
Task % and ¢ symbolz appropriately. (MAFS.2.MD.3.8) money they have to buy school supplies and
LT 26.4: Compute the value of any combination of coins determine which supplies they can buy.
within one dollar. (MAFS.2.MD.3.8)
[} LT 2.6.8: Solve one - end two — step word problems involing
[} FO r m at Ive S coins. [MAFS.2.MD.3.5)
Instructional Captured LT 2.6.3: Identify the valus of coins and paper currency using Studants are givan 51 1o build a superhero to
Task % and ¢ symbolz appropriately. (MAFS.2.MD.3.8) rescus Batman and Roin by using at least
LT 2.6.4: Computa the value of any combination of coins three weapons.
within one dollar. [MAFS.2.MD.3.8)
. LT.2.6.8: Sohve one — and two — step word problems involving
e n e rS Coins. |MAFS.2.MD.3.5
Conter D.3.8 Etudents gve clues to 2 partner on how to
figure out what coin he/she has written on
iz/her side of 2 barrier.
Conter Etudents tzke turns radling 3 dice 1o gat vanous
han when students hawe
changs them for 3 nickel

©@®
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Addressing Instructional Time from 4t Quarter

* Review Fourth Quarter Standards by Grade

e Strategic Timeline

* Logical and Coherent

* Provide Resources
" Tasks
" Formatives
= Centers
= | essons

©@®

COIN STCE??

How many different ways could
you show 52¢ 2

Quarter(s) |Dime(s] Nickel(s] Pennies

=

*  Using the Student Booklet or scratch paper, students will work in pairs
and use money manipulatives to find several different ways to
represent 52¢. Students will record the number of each coin used in
the chart.

+ Sglect a few students to share out.

Possible Responses:

* 2 guarters, 2 pennies

* 5 dimes, 2 pennies,

* 1 guarter, 1 dime. 2 nickels. 7 pennies

* 52 pennies

* 2 dimes, 4 nickels, 12 pennies

*  To continue the conversation have table groups come to a Consensus
(see Teacher Instructional Guide) on the following questions:

*  What is the fewest number of coins you could use? 4 coins: 2
quarters, 2 pennies

*  What is the largest number of coins you could use? 52 pennies

* (Can you make this number only using nickels? Why or why not.
No because nickels are in values of 5.

* (Can you come up with a combination using 3 dimes? Yes: 3
dimes, 4 nickels, 2 pennies

_evel

LESSOM 1: COIN STORE
How many different ways could you show 527
Record your aniwers in the fable.

Guarer(s) Diirmeeds) Niclel(z) Fennies

You have bean given an ollowance af 20¢ i 5o 1o he o o buy b ibams

Tho ilermis wou con choode from ans:
A\ =
L1

i e
) 3 ,'ﬂ

Soxdo - 47 Baurcy Boll - 40¢  Canchy Bor - 52§ Popsicks - 35¢  YoeYo
17g
What fwo Bems did you choose?

Iherm 1 Hern 2:

Now that you have your hwo iterms picked:

1. Hovey mwsch mcessy cid youw spand 7
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Addressing Instructional Time from 4t Quarter

* Review Fourth Quarter Standards by Grade Level

* Strategic Timeline it

* Logical and Coherent
* Provide Resources  |......

mTasks 0000 B
" Formatives
= Centers

= | essons 1 9.
" Mini Instructional Videos S

What is the first coin that we should count? =

©®
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G Senverfor
Low Tech

TSR
* Showdown e ,i' l

= Work - , I .
= Responses '
* Live Feed
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Hi Tech

7» Center for
CQ; Assessment

* Immediate
e Student work
* Feedback-driven

©®

508
-229
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Creativity

7» Center for
CQ; Assessment

* All stakeholders must be a part of the conversation
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Creativity

G

Center for
Assessment

* All stakeholders must be a part of the conversation
* One-size does not fit all
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Creativity

G

Center for
Assessment

* All stakeholders must be a part of the conversation
* One-size does not fit all
* Collaboration is key
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7» Center for
CQ; Assessment

Creativity

* All stakeholders must be a part of the conversation
* One-size does not fit all

* Collaboration is key

* PIVOT PIVOT PIVOT
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G Spiertr
Ensuring access and equity for special education students

Bob Dolan, Ph.D.

= Senior Innovation Scientist at CAST
(originally, Center for Applied
Special Technology)

" Founder and Principal, Diverse
Learners Consulting
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G Senverfor
Questions and comments?

* Continue using the Q & A function, Chat window, or
raise your hand (electronically) to ask a question or
make a comment (short)
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Center Staff Contact Information

G

Center for
Assessment

* Scott Marion (smarion@nciea.org)

* Will Lorié (wlorie@nciea.org)

* Jeri Thompson (jthompson@nciea.org)

* Carla Evans (cevans@nciea.org)

* Nathan Dadey (ndadey@nciea.org)

* Brian Gong (bgong@nciea.org)
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Qseerier, saour s

Overview

COVID-19 Response Resources

ESSA Accountability

Innovative Assessment and Accountability Systems

Comparability

OUR WORK CURRENT INITIATIVES LIBRARY EVENTS CENTERLINE CONTACT Q

The Center's COVID-19 Response Resources

State and district leaders are facing multiple concerns in response to widespread and potential long-term
school closures due to the growing threat of COVID-1%. The concerns are broad and consequential. Leaders
are rightfully prioritizing the safety and welfare of students and the community. We have been inspired by
the dedication and resourcefulness of leaders who are ensuring essential services, such as meals, are
provided as well as facilitating innovative approaches to support remote learning.

Additionally, the school closures present substantial assessment and accountability implications and
numerous challenges for state personnel. The Center for Assessment is poised to support cur assessment
and accountability colleagues around the country with technical, practical, and policy guidance and advice.
We launched this page to help you efficiently find the rescurces you need during these uncertain times.

The resources are organized by the major categories of assessment and accountability and reflect the
issues we anticipate state and district leaders will be dealing with ovar the next few weeks through next
year. We hope you find these rescurces useful and if there is a question that you would like to see
addressed, please email us or tweet at us, We continue to wish you all the best in these uncertain times.

Featured Resources

- Restart & Recovery: Assessment Considerations for Fall 2020
- Classroom Assessment Learning Modules to Support Re-Entry Fall 2020 & Beyond
- Meeting the Moment: A Novel Format for RILS to Address Implications of the COVID-19 Pandemic

Accountability

- 5chool Disruption Due to COVID-19A High-Level Overview of Likely Implications and Options for
Assessment and Accountability

- Scheool Disruption Due to COVID-19A High-Level Overview of Likely Implications and Options for
Assessment and Accountability

- Considering Equity Within Accountability Systems in Response to Interruptions in Schooling: Making
Accountability Systems Help

- The Outlook for ESSA School Accountability After COVID-19

- Dealing with Fallout from COWVID-19 Scheol Disruptions: What to do MNext in Assessment and
Accountability?

- Program Ewvaluations under COVID-19

- Rethinking School Accountability for the 2020-2021 School Year

Assessment

-We're All in This Together. Dealing Fairly with Assessment Contracts as Schools Cancel or Suspend
Student Testing During the COVID-19 Crisis

- An Assessment Response to Anticipated Learning Gaps. Implications of School Closures on
Assessment Meeds

- In Search of Continuity of Student Learning After Extended School Closures

- Issues and Considerations that the COVID-19 Pandemic Presents for Measuring Student Growth

- Remote Learning Provides an Oppertunity te Rethink Assessment (and Learning)

- Carpe Diem: Evolving Education After COVID-19

- Fall Educational Assessment: The Infarmation You Need and How to Get It

- Summative State Assessments Can Wait!

7» Center for
(\;5 Assessment

—>Current
RIWEMES

—->COVID-19
Response
Resources
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G Senverfor
Resources

* Center for Assessment CenterlLine blog site: https://www.nciea.org/blog
1. A Principled Approach to Classroom Assessment During Remote Learning

2. What's the Same and What’s Different about Classroom Assessment in a Remote of Hybrid
Learning Environment:

* A Deep Dive into Formative Assessment

A Deep Dive into Summative Classroom Assessment

e Brookhart, S. (2020, May). Five formative assessment strategies to improve distance learning
outcomes for students with disabilities (NCEO Brief #20). National Center on Educational Outcomes.
https://nceo.umn.edu/docs/OnlinePubs/NCEOBrief20.pdf

e Center for Assessment (2020). Classroom Assessment Learning Modules.
https://docs.google.com/document/d/1bQmol56j189QWbBTAdSUAGQnuGfEvIZ2xq3DGPrs-pw/edit

e Shepard, L. A., Diaz-Bilello, E., Penuel, W. R., & Marion, S. F. (2020). Classroom assessment principles
to support teaching and learning. Boulder, CO: Center for Assessment, Design, Research and
Evaluation, University of Colorado Boulder. https://www.colorado.edu/cadre/2020/02/11/classroom-
assessment-principles-support-teaching-and-learning
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Thank you for participating in our virtual RILS this year!

We hope to see you in person next year!

( 7» Center for
(\;ﬁ Assessment

Www.nciea.org
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