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Overview (Part 2)

  Guiding Questions
- What arguments for each proposition did you find persuasive? 
- What arguments against each proposition did you find persuasive?
- What arguments from the discussant resonated with you?
- What questions or comments should be further discussed?  
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Consequences or Responses?
Resolving a “Friendly Debate” About High-Stakes Testing
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This reminds me of a time… [video link]

https://www.youtube.com/watch?v=4VQsGLB28qI
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This reminds me of a time… [video link]

Can’t we all agree on my riff on Elmore’s (2004) principles for reciprocal accountability?
1. Multiple measures
2. Achievable targets
3. No stakes without support

https://www.youtube.com/watch?v=4VQsGLB28qI
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Three Ws (Ho, 2002) and Four Quadrants (bit.ly/hoquadrants)

Low-Stakes High-Stakes

Individual
s
(Prop. 1)

Groups 
(Prop. 2)

The Selection Quadrant
(e.g., admissions, awards, 
remediation, certification)

The Accountability Quadrant
(e.g., teacher value added, 

state tests)

The Monitoring Quadrant
(e.g., NAEP, TIMSS, PISA)

The Classroom Quadrant
(e.g., formative, 

diagnostic, feedback)

Who uses Which scores for What purpose?

https://bit.ly/hoquadrants
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1) Who is holding whom accountable? 2) By what mechanism? 3) Using which scores? 
4) For what purpose? 5) With what unintended negative consequences? 

Q1: Actors at 
Levels of 

Aggregation

National 
leaders

State 
leaders

District 
leaders

School 
leaders

Teachers

Students

Q2: Direct, 
Score-Based 

Actions

Q3: Types 
of Scores

Q4: Indirect, 
Non-Score-Based, 

Influencing Actions

Q5: Unintended 
Negative Consequences

Intended Effects and Mechanisms

General Public 
Interest

Public 
Accountability,

Resource Allocation

District and School 
Competition and 
Choice, Learning 

from Success.

Pay for Performance, 
Compensation, 
Remediation, 

Promotion

Labeling, Selection, 
Promotion, Guidance, 

Improvement

Percentages of 
Proficient Students, 
Mean Scores, Gaps, 

Grades, Indices

Value-Added 
Models, Aggregated 

Student Growth 
Percentiles

Scores, 
Performance Levels, 

Growth, Grades

Prioritizing Education, 
Signaling Worthy Goals, 

Aligning the System,
Acknowledging Responsibility

Inspiring Agency, 
Orienting to 

Improvement, Directing 
Effort. 

Deficit Mindsets, Fixed 
Mindsets, Narrowed 

Goals, Fatigue, Cheating.

Inflation, Triage, Narrowed 
Curriculum (Coaching, 

Reallocation), Cheating.

Unrealistic Expectations, 
Misattributed Causes, 
Narrowed Curriculum, 

Deficit Frameworks.

Segregation

General Parent 
Interest
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Thou Shalt Not Place High Stakes Upon a Single Measure (AERA/APA/NCME, 2014)

“When tests are used for promotion and graduation, the fairness of individual score interpretations can be enhanced by 
(a) providing students with multiple opportunities to demonstrate their capabilities through repeated testing with alternate 

forms or other construct-equivalent means; 
(b) providing students with adequate notice of the skills and content to be tested, along with appropriate test preparation 

materials; 
(c) providing students with curriculum and instruction that afford them the opportunity to learn the content and skills to be 

tested; 
(d) providing students with equal access to disclosed test content and responses as well as any specific guidance for test taking 

(e.g., test-taking strategies); 
(e) providing students with appropriate testing accommodations to address particular access needs; and 
(f) in appropriate cases, taking into account multiple criteria rather than just a single test score. (AERA/APA/NCME, 2014, p. 

187)
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Can’t some high-stakes test-based policies help students? (Matsudaira, 2008)

Using administrative data from a 
large school district, I exploit the 
fact that students are mandated to 
attend summer school based on a 
discontinuous function of their 
score on year-end exams to 
identify the effect of summer school 
attendance on achievement. I find 
an average effect of about .12 
standard deviations for both math 
and reading achievement, an effect 
size on the low end of the range of 
prior estimates. These averages 
mask considerable heterogeneity, 
however, with effect size estimates 
ranging from just below zero to 
one-quarter of a standard deviation
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Isn’t School Turnaround Working? (Schueler et al., 2022)
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How has it worked?

1) Leadership, Shared Responsibility, and Professional Collaboration
2) Intentional Practices for Improving Instruction
3) Student-Specific Supports and Instruction to All Students
4) School Climate and Culture 
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• It is what we do for students and schools that “fail” that determines 
downstream outcomes.

• Is it, “this test has consequences,” or “people, policies, and systems respond 
to test scores.”

• So let us evaluate and improve how we respond.

• “Measurement must be qualitative, then quantitative, then qualitative again” 
(Ho et al., 2024).
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Are these “consequences” or “responses”?
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Guiding Questions

- What arguments for each proposition did you find persuasive? 

- What arguments against each proposition did you find persuasive?

- What arguments from the discussant resonated with you?

- What questions or comments should be further discussed?  
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